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“A warm, kind-hearted 
and genuine story.”

Carlie Sorosiak, author of  
I, Cosmo

Luna Rae has moved to a new house and a new school. It’s hard fi tting in – Luna Rae has moved to a new house and a new school. It’s hard fi tting in – 
especially when there’s so much to worry about at home. She’s SURE that especially when there’s so much to worry about at home. She’s SURE that 
the way to solve everything is by winning the school baking competition the way to solve everything is by winning the school baking competition 

with her mum . . . but there’s a problem. with her mum . . . but there’s a problem. 
Luna’s mum has disappeared.Luna’s mum has disappeared.

About this resourceAbout this resource
This resource uses This resource uses Luna Rae is Not AloneLuna Rae is Not Alone as a way to help explore PSHE-based  as a way to help explore PSHE-based 
themes and learning. The activities and teaching ideas can be integrated into a themes and learning. The activities and teaching ideas can be integrated into a 

school’s PSHE or RHE scheme of work for Years 5 and 6, focusing in particular on school’s PSHE or RHE scheme of work for Years 5 and 6, focusing in particular on 
friendship, feelings and self-worth, especially during a time of change. friendship, feelings and self-worth, especially during a time of change. 

The activities are organised into the following lessons:The activities are organised into the following lessons:

Lesson One – Personality and Self-WorthLesson One – Personality and Self-Worth
Lesson Two – FriendshipLesson Two – Friendship

Lesson Three – Diffi cult Feelings and Ways to Manage ThemLesson Three – Diffi cult Feelings and Ways to Manage Them

As some of the book’s content may be sensitive or worrying for some children, please As some of the book’s content may be sensitive or worrying for some children, please 
read the safe teaching and learning guidance on the following page before delivery.read the safe teaching and learning guidance on the following page before delivery.

Resource pack written by Lucy Marcovitch, Author and Education consultant at Lucy Education.Resource pack written by Lucy Marcovitch, Author and Education consultant at Lucy Education.

“Beautiful, brave 
and full of hope”

Lizzie Huxley-Jones, author of  
Sir David Attenborough: 

A Life Story

A wise, warm and uplifting story about  
families and friendship. 



Stories can be a powerful and effective way to help children explore and manage 
diffi cult and sensitive situations as they enable them to do so at a distance. 
Distancing helps them to ‘experience’ the situation without it being about them, 
which can provide perspective on a situation they may be in themselves, or help 
them to develop empathy with others’ situations.

Luna Rae is Not Alone deals with the impact of a family break-up on a child, and 
explores feelings around loneliness, caring responsibilities and change. Luna Rae 
herself is a resilient and positive person who fi nds positive coping strategies and 
good friends, and the story has a happy ending; this can give comfort and 
reassurance to children, but obviously not all families will experience break-ups 
in a similarly positive way. 

As with any PSHE lessons, teachers should ensure that when reading and discussing 
the book, pupils should feel safe and supported. Ways to do this include:

• Agreeing and reinforcing ground rules for discussion and behaviour. Pupils should       
   be confi dent that anything they feel or share is valued and not judged. 
• Being sensitive to pupils living in challenging family situations or having diffi culty 
   with friendships – always work on the basis that there is at least one child who 
   may be affected, or not feeling okay. Some children may also feel upset or 
   worried by the content of the book (e.g. Luna’s mum leaving), even if their home 
   situation is secure and safe. 
• Using the book to refl ect on and discuss Luna’s situation, not pupils’ own – no one 
   should feel under pressure to share their own experiences. 
• Providing a way (e.g. an anonymous questions box or similar) for pupils to ask 
   questions or share something away from the rest of the class, and making yourself 
   available to pupils if they want to discuss anything afterwards. Ensure pupils know 
   where else they can get support if they need it, both in and out of school.

If a child says anything which causes concern, or makes a disclosure, you must follow 
your school’s safeguarding and confi dentiality policies and procedures. If you are 
unsure of these, speak to your Designated Safeguarding Lead, or contact the 
NSPCC on 0808 800 5000.

Safe Teaching and Learning GuidanceSafe Teaching and Learning Guidance



Curriculum LinksCurriculum Links

The resource can contribute to the following statutory and non-statutory areas of 
learning in the primary curriculum:

Relationships and health education: statutory guidance

Area of learning Core area Detail

Relationships education Families and 
people who 
care for me

Pupils should know:
• The characteristics of healthy family life, 
   commitment to each other, including in 
   times of diffi culty, protection and care for 
   children and other family members.

Caring 
friendships

• How important friendships are in making us 
   feel happy and secure, and how people    
   choose and make friends. 
• The characteristics of friendships, including 
   mutual respect, truthfulness, trustworthiness,
   loyalty, kindness, generosity, trust, sharing 
   interests and experiences and support 
   with problems and diffi culties. 
• That healthy friendships are positive and 
   welcoming towards others, and do not 
   make others feel lonely or excluded.

Physical and 
mental health

Mental 
wellbeing

Pupils should know: 
• That there is a normal range of emotions 
   (e.g. happiness, sadness, anger, fear, 
   surprise, nervousness) and scale of 
   emotions that all humans experience in 
   relation to different experiences and situations. 
• How to recognise and talk about their 
   emotions, including having a varied 
   vocabulary of words to use when talking 
   about their own and others’ feelings.
• Simple self-care techniques, including the 
   importance of rest, time spent with friends 
   and family and the benefi ts of hobbies 
   and interests.
• Isolation and loneliness can affect children 
   and that it is very important for children to 
   discuss their feelings with an adult and 
   seek support. 



Curriculum LinksCurriculum Links

Non-statutory PSHE programme of study (KS2)

Core theme Sub-section Learning Opportunities

1: Health and wellbeing Mental health H18. about everyday things that affect 
feelings and the importance of expressing
feelings
H19. a varied vocabulary to use when 
talking about feelings; about how to 
express feelings in different ways
H23. about change and loss . . . and how 
these can affect feelings. . .
H24. problem-solving strategies for dealing 
with emotions, challenges and change.

Ourselves, 
growing and 
changing

H27. to recognise their individuality and 
personal qualities
H28. to identify personal strengths, skills, 
achievements and interests and how
these contribute to a sense of self-worth

2. Relationships R6. that a feature of positive family life is 
caring relationships; about the different
ways in which people care for one another

Families and 
close positive 
relationships

Friendships R10. about the importance of friendships; 
strategies for building positive friendships; 
how positive friendships support wellbeing
R11. what constitutes a positive healthy 
friendship (e.g. mutual respect, trust,
truthfulness, loyalty, kindness, generosity, 
sharing interests and experiences, support 
with problems and diffi culties…)
R13. the importance of seeking support if 
feeling lonely or excluded
R14. that healthy friendships make people 
feel included; recognise when others may 
feel lonely or excluded; strategies for how to 
include them



Outcomes:
• To identify and name personal strengths and abilities
• To celebrate these strengths and abilities
• To identify how these contribute to positive self-worth and emotional wellbeing

Task One:
When Rudo and Luna are getting to know one another, they talk about what they both 
like, and are good at. Read the extract below, and ask pupils to pick out the things which 
tell us about Rudo and Luna’s personalities, and the kind of people they are.

p. 22-23
Rudo smiles. “Ha! I like space stuff, planets. And I like drawing, drawing people’s hands and eyes 

and their hair. Little portraits. And dancing. I go to tap lessons.” He gives me a side look. “I like old 
movies with dancing in.” He pauses as if waiting for laughter, which certainly won’t be coming from 

me. I love old movies too. “I like…um….murals. You know. Big pictures on the sides of buildings and 
public places… like big, bright message to people as they go past… What about you?”

“Baking,” I say immediately. “I can bake most things. Huge cakes, buns, pastries full of sweet custard. 
I like notebooks. Making notes. I like detective stories and my little sister, Lolly. You’ll meet her. She’s 

funny and smells of candyfl oss. I have no idea why, but she does. I love the smell of clean laundry. And 
my mum’s perfume; she gets posh stuff from a big shop in London once a year, it’s got orange oil in it. 
And, I like it really early in the morning when nobody else is awake. That’s my favourite time of day.”

Task Two:
Ask pupils to write the words ‘Me’ in the middle of a piece of paper, or to draw a picture 
of themselves. Around the outside of the title or their drawing, ask them to write down 
(or draw) everything they enjoy doing, and any skills or abilities they have. Encourage them 
to think beyond physical abilities and include personality attributes as well.

Task Three:
Ask pupils to pair up with a friend, and to each tell one another about themselves. Then ask 
each one to say something that they think the other person is good at (e.g. Pupil A tells Pupil 
B that they are a good listener; Pupil B tells Pupils A they’re a great swimmer). If something 
their partner tells them is missing from their original list, ask pupils to add it in a different colour.
As a class, ask how it felt to be told what kind of person they were, or what they were good at. 
Can they say whereabouts on or in their bodies they felt or showed that feeling (e.g. showed 
on their face with a smile; felt warm inside their stomach). 

Task Four:
Go around the room (e.g. in a circle) and ask pupils to introduce themselves and say one 
thing they enjoy or can do (e.g. ‘I am Shamina and I can do magic tricks’; ‘I am Daniel and 
I’m good at playing with my baby sister’) Then ask them to introduce the person next to 
them and say something positive about them (e.g. ‘this is Rudy and he always helps me 
with my tables’). This can be a good way to end a lesson, as everyone fi nishes by feeling 
positive and good about themselves.

Lesson One: 
Personality and Self-Worth



Outcomes: 
• To identify the qualities of a good friend
• To explain how good friendships help someone feel included
• To describe ways to help someone feel included if they are feeling left out

Task One:
In small groups or pairs, ask pupils to make two lists under the title ‘Good friends’. 
One list should be all the things good friends might do together (e.g. play; sleepovers; 
laugh; spend time together; chat); the other list is how good friends make one another feel 
(e.g. happy; calm; relaxed; comfortable; good about oneself). 

Task Two:
In pairs or small groups, ask pupils to look at the list below (or create your own) and discuss 
the things on it. Which qualities should a friend have? How do we judge whether someone 
is a friend or not?

A good friend should:
• be honest
• be trustworthy
• live in a big house
• have lots of money
• bring others presents all the time
• be fun to be with
• only wear nice clothes
• care about someone’s feelings

Ask pupils to add three more things to the list that they think are true about good friends. 

As a class, discuss the responses. Which are the most important aspects of a good friendship? 

Task Three:
Ask pupils who Luna’s friends are. How does she know they are her friends? Ask pupils 
to pick out all the things that Rudo and Meg do or say that demonstrate they are good 
friends. They could do this as you read the book together, then when the book is fi nished 
create a display titled ‘Good friends’ with Luna at the centre, and drawings or writing about 
all the things Rudo and Meg say or do to show their friendship. 

Alternatively, use the extracts on the following page. Ask pupils to read them in a small 
group, then pick out/highlight all the things which Rudo or Meg do, which demonstrate 
friendship. After they have done that, ask pupils if they can identify any clues as to how 
these behaviours made Luna feel.

Lesson Two: Friendship



Lesson Two: Friendship
p. 11-12

“Hello,” said the boy with the backpack and the long hair and the headband on, sitting next to me on the kerb.
“Hello,” I say.
“You’re in number 16 aren’t you?”
“Yes.”
“I’m in number 22. Right opposite. I’m Rudo.”
“I’m Luna,” I say, “Do you like baking?” I have no idea why I ask this because I know it’s good to start 
conversations with something less specifi c.
“Not really,” said Rudo easily. “I like eating though.”
This, I think, is what my dad would call a match made in heaven.  
“Can I show you something really brilliant?” he says.
I don’t know what makes me say yes. I was quite happy sitting on the shiny new kerb making my list of any 
interesting or suspicious activity, totally and utterly by myself. But Rudo smiles at me, stands up and starts 
walking away, turning to see if I’m going with him, and for whatever reason, I get up and follow him.

p. 88-89
“I’m Meg,” says the girl in the space next to me.
“I’m Luna,” I say.
“Do you like skipping?”
“With a rope?”
“Yeah!”
“I guess so. Yes.” It’s been a long time since I tried, but I don’t say that.
“Want to play with me and Tish at break?” She nods to the girl in the opposite seat who’s holding ice-cream 
cone highlighters and colouring little dots. “And Brynn.” She nods at the boy next to Tish who is leaning over 
his work and drawing lots of intricate workings out in pencil. He looks up and nods at me and then looks down. 
“Maths is Brynn’s favourite,” says Meg in explanation.
“Yes please,” I say. I’m tempted to say no thank-you and stand by myself in the corner of the playground where 
I know I’ll be safe, but I know that’s not really what I want, not deep down. What I want is to make some friends 
and not worry about people tricking or laughing at me. And I won’t be able to do that if I don’t take a few little 
risks like this.
“There’s these really long ropes to two of you can jump at the same time. We need another person so we’ve 
got two to hold the rope and two to jump,” says Meg.
“Great,” I say, feeling glad that I said something to Mrs Locke.

p. 127-8
There’s another noise, and another head pokes up in the doorway.
It’s Meg.
“Hullo!” she say cheerfully.
“Oh for goodness sake, says Jennifer, crossly. “For the last time, this place is mine, and it’s not for the likes of 
you. Dad said I could use it. He did not say either of you could use it. Got it?”
“Did I just hear you threatening Luna?” says Meg, still cheery, “Because it sounded like it.”
“I…”
“I think you should just let her past, don’t you?”
“You two are the ones trespassing.”
“Fine, we’re trespassing,” says Meg. “But now we’re going to untrespass, so if you don’t mind…”
She nods to the doorway and then to me, and for some magical reason that I really can’t work out, Jennifer 
steps aside so I can get out.



Task Four:
As a contrast, read the exchanges with Jennifer below. What are the differences in the way 
Jennifer behaves with and speaks to Luna? What are the clues to how these make Luna 
feel?

p. 45
“Everyone, this is Luna, says Mrs Locke when the rest of the class has settled. “She’s with us for the 
rest of Year Six and will be going to the high school with you in September. Please make her feel 

welcome.” She directs me to a table that has a spare seat at it, and I slide into it and put my book 
and pencil case down in front of me.

“Hello, Luna,” say the rest of the class, and I manage a small, yet fi rm, “Hi.”
I smile at the girl sitting opposite me, who has a heart-shaped sticker saying Jennifer Browne on 
her pencil case, and she raises an eyebrow at me and looks towards the boy sitting next to her. 

They both sort of shrug. Not a good start.

p. 84-85
Jennifer Browne isn’t going to give up on me just yet. When Mrs Locke has moved on she leans over 
and says, “Your boyfriend is rubbish at maths too.” I don’t say anything. “Maybe you can have extra 
lessons together. For people who are rubbish at stuff.” I still don’t say anything. I think of the sweets 

in the fi rst question and imagine them wrapped in brightly coloured paper. I wonder what fl avour 
they are. “She’s concentrating,” says the boy next to her. His name is Jared Stocks. “You can tell 

because she’s dribbling.” The two of them laugh. 

Task Five:
Read pupils this line from the book: 

Imagine someone liking you that much. Just because you’re you.

What do they think Luna means? Explain that a sign of a good friend is that they like you 
for who you are, not for what you have, what you look like or where you live etc.

Task Six:
Ask pupils to imagine that a new girl like Luna has arrived in the class. What could they do 
or say to make her feel welcome, and to show that they want to be her friend?

Lesson Two: Friendship



Outcomes: 
• To identify good and not so good feelings, and where and how people experience these
• To describe different ways of managing diffi cult or upsetting feelings as a way to feel better
• To demonstrate how other people can help with managing diffi cult or upsetting feelings

Task One:
Ask pupils to draw themselves in the middle of a piece of paper, or alternatively, give 
them a piece of paper with the outline of a person in the middle. Around the outside, ask 
them to write down different feelings – ones which make them feel good, or ones which 
make them feel not so good. When they have done that, ask them to indicate where or 
how on the body they might feel these (they could do this any way they wish e.g. with 
arrows, labels, drawings, words etc.). They can do this privately, and do not have to show 
or share their drawings with anyone else.

Task Two:
As a class, make a list of ‘Good feelings’ and ‘Not so good feelings’. Encourage pupils to 
use a range of vocabulary, not just ‘good’, ‘bad’, ‘nice’ etc. (You could also do this with a 
large outline as an alternative to activity 1).

Task Three:
With the class, discuss some of the things that can happen to someone that cause not so 
good feelings (e.g. unkind words; arguing with a friend; losing a favourite toy; something 
special being cancelled). If it isn’t mentioned, tell pupils that change is something that can 
cause diffi cult feelings for people. Have a look at the extracts on the following page and 
ask them to identify how Luna is feeling, and why she is feeling that way. 

Remind pupils that we can’t always tell what people feel just from what they say or do. 
Ask them to spot any clues which show difference between what Luna says, and what she 
actually feels (while reading the book you could also pick out other examples).

Lesson Three: Diffi  cult Feelings 
and Ways to Manage Them



p. 40
As Dad drives away, Lolly squeezes my hand and I squeeze hers back. All around us are new kids, in different 
uniforms that we are used to, and I feel like I might cry, but I don’t, not because there’s anything wrong with 
crying, but because I don’t want to scare Lolly. And because if I start, I might think of all the things I miss about 
before, and I might never, ever stop.

p. 60-61
“How is the new house?” says Miss Manning. 
“Really nice,” I say.
“And how are your parents settling in?”
“Really well,” I say.
“What are the main differences between where you were before, and here?”
“People ask more questions,” is what I want to say. But instead I say, “It’s just so nice, you know. To live on a 
lovely street, and make lovely new friends, and see Mum and Dad so happy to actually own their own home 
like they’ve always wanted.”
They look at each other. Adults are always looking at each other, thinking kids don’t know they’re sending 
secret messages to each other. But we do. I do.
“What about you?”
“I’ve never felt so happy,” I say, and stare at them both, with the biggest smile I can possibly manage, which 
after a bit makes my cheeks ache.

p. 90
As Mr Shaw leads me along the corridor he turns to say, “Please don’t worry, it’s just your dad needs to pick you 
up early today for various reasons. You’ll be back in tomorrow as usual. Nothing to worry about.”
Adults should carry signs that say ‘Nothing to worry about!’ on them, and on the back say ‘Except all the things 
we haven’t explained to you or told you about and are keeping secret.’ But I don’t way that. I just try to stop the 
feeling in my chest where my heart is beating too fast. Remember to count, remember to breathe. Sometimes 
that is easier said than done.

Task Four:
While reading, ask pupils to identify examples of when Luna feels alone, and why she feels 
like that. However, the book’s title is Luna Rae is Not Alone. What happens in it to make 
this title true? Use extracts such as the two below to discuss how Luna’s feelings change 
once she feels included.

p. 131
At break I play with Meg, Tish and Bynn. It feels so normal and so nice that I actually feel myself let out  a 
big rush of air that I must have been carrying around tightly inside my chest since before we moved here 

or something. It feels like I’m going to take off? The sun is out. There’s a gentle breeze. I feel happy.

p. 133
It’s good to notice moments like that. Perfect moments when nothing is going wrong, and nothing is 

exciting, exactly, but everyone feels content, and good. Like everything fl ows.

Lesson Three: Diffi  cult Feelings 
and Ways to Manage Them



Task Five:
In pairs or small groups, ask pupils to discuss things that might help someone manage 
diffi cult feelings they might be having. You could give them examples, such as: if someone 
is feeling anxious, what could they do to feel less anxious? If someone is feeling angry what 
could they do to feel calmer? If someone is worried about lots of different things, what could 
help them? Encourage pupils to identify things that might help, but also people. 

Use the following extracts to demonstrate how three things help Luna: being in a safe 
space (the clubhouse), her hobby (baking), and speaking to an adult she trusts 
(her teacher). How do we know that these things help her manage her feelings better?

p. 18
The whole place is set out like a one-room version of my own house, and I guess most of the others 
on Ridgeway Close. There’s a kid-size sofa, slate grey, with mustard cushions, and two armchairs, two 
orange beanbags, and a stripy rug to show where the living-room area is. Then there’s a glass dining 
table – you can tell nobody is going to use it, who’d put a glass dining table in an area just for kids? – 

and some metal chairs, the sort that look nice but which fall apart after a month of people actually using 
them, but still. There’s a shelf with loads of board games stacked, and a socket board, with loads of 

different holes for plugs and chargers, and two USB ports. There is an old-fashioned TV, a big square 
one, and I’m looking at the fake kitchen, wondering if it is actually fake. . . There’s a three-quarter-size 

electric cooker, with hob, and if it works, if it works, I’m coming here all the time and never leaving.

p. 78-79
I draw and write and draw and write. Word after word and picture after picture fi ll up lots of pages. 

My brain is full of waves and mermaids and pirates and seaweed and golden doubloons. I imagine a 
seahorse with a long shimmery tail. You can get that spray-on colour for cakes that makes it look like that. 

Or maybe I should just do fi sh, lots of different-fl avoured cakes. Orange, lemon, lime, with homemade 
curd in the centre, each little cake made to look like a different type of tropical fi sh.

p. 85
The two of them laugh. I think, very carefully, about what the best thing is to say in this situation.

Adults at my old school gave me lots of advice about what to do when people were being mean to me, 
how to behave differently, what to say. None of it worked, and it always got me in a muddle. I thought 

of Mum, and what she said. “You could ignore it if you think you can. You could try to please them, but I 
promise you that won’t make you feel any better. You could tell an adult you trust.” I put my hand up. 

Mrs Locke comes over and Jennifer and Jared get on with their work.
“Can I talk to you?” I say as quietly as I can. “In private.”

“Of course.” 

Task Six:
Ask pupils to think of someone, something or somewhere that helps them manage 
diffi cult feelings, or helps them feel good. Ask them to draw or describe it (as Luna 
describes the clubhouse), and describe how it makes them feel. Alternatively they could 
draw the clubhouse or Luna’s aquarium cake from her descriptions.

Task Seven:
Ask pupils to create a display of helpful tips of things or people that might help if someone 
is having diffi cult or upsetting feelings. These could be their own examples from activity 6, or 
more general information in the form of cartoons, posters, drawings, booklets, presentations etc. 

Lesson Three: Diffi  cult Feelings 
and Ways to Manage Them



Thank You!
We hope you enjoyed We hope you enjoyed Luna Rae is Not AloneLuna Rae is Not Alone and found these resources helpful. and found these resources helpful.

Sign up to our teachers newsletter 
for more resources!
bit.ly/crowteachers

Visit our website
www.nosycrow.com

Resource pack written by Lucy Marcovitch, Resource pack written by Lucy Marcovitch, 
Author and Education consultant Author and Education consultant 

at Lucy Education.at Lucy Education.

Sign up to our teachers newsletter 
for more resources!


